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 This is a 30-40 minute presentation, designed to be delivered in a face-to-face environment 

with a group of teachers working in the same school. 

 Ideally it should only be facilitated by staff who have been identified as specialists in behaviour 

support. 

 It follows the DET ESCM Part One PowerPoint material in terms of sequencing. 
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 Prior to starting this session you should ensure that you have at least two people who will help 

you with the Slide 7 activity in giving feedback on Class Rules Self-Evaluation Checklist activity. 

 Quick revision from the previous session in which we covered minimalism in behaviour 

management and the balance model developed by Dr Christine Richmond. 

 Taken from Richmond, C 2002, ‘The Balance Model: Minimalism in behaviour management’, B 
Rogers (ed.) Teacher Leadership and Behaviour Management, Paul Chapman Publishing, 

London. 
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 Taken from Richmond, C 2002, ‘The Balance Model: Minimalism in behaviour management’, B 
Rogers (ed.) Teacher Leadership and Behaviour Management, Paul Chapman Publishing, 

London.  
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 We are still focused in this session on the Essential Classroom Skills related to the Language of 

Expectation in The Balance Model. 

 Taken from Richmond, C 2002, ‘The Balance Model: Minimalism in behaviour management’, B 
Rogers (ed.) Teacher Leadership and Behaviour Management, Paul Chapman Publishing, 

London. 
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 We have nearly completed our work in Establishing Expectations. 

 In this session we will be covering Giving Instruction, Waiting and Scanning and Cueing with 

Parallel Acknowledgement. 
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 In our previous session you were all provided with a Class Rules Self-Evaluation Checklist, 

which you could choose to do individually or with feedback from a peer following observation 

of a lesson. 

 Questions – How was this useful in reflecting on your own teaching practice? Give examples of 

some of the discussions that occurred. 

 Ask for volunteers – preferably someone will, but you have your back up with the two staff 

members you have organised at the beginning of the session. 
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 Why is giving an instruction an effective management skill? 

o Clear, short instructions help students understand what they are expected to do. 

o Instructions help students organise what they are required to do. 

o Instructions cue to students that they need to be actively engaged with the curriculum. 
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 Depending on the students in your class, adding additional non-verbal cues to accompany 

verbal prompts may further aid in their understanding.  This is not always the case however, 

and some students may become confused if you provide too much verbal and non verbal 

information at once. 

  



 

10 

 
Slide 10 

 

 

 

 

 

 Ask participants for examples of how they ensure they are giving clear instructions. 
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 It is critical that teachers focus on giving instructions that inform students about what you 

WANT them to do, rather than what you DON’T WANT them to do, e.g. “Sit in your chair” 
rather than “Don’t run around the classroom”. 
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 This can be done as part of an open, verbal conversation or a separate handout can be created 

if you are working with large groups. 
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 Remember, we are looking for instructions that clearly tell students what you want them to do 

– for example, ‘Pack up’ is NOT a clear instruction as it does not specifically tell students where 
you want them to move to, or where the materials they have been using need to go. 
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 Why is waiting and scanning an effective management skill? 

o It gives students time to process the direction. 

o It indicates non-verbally to students that you mean what you say. 

o You avoid filling all the available time with excess talk which can inadvertently train the 

class to stop listening to you. 
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Hints: 

 If students are not following many of your instructions, evaluate your use of ‘waiting and 
scanning’—you may not be using this skill effectively. 

 You may perceive the time spent ‘waiting’ to be longer than it is. 
 Do not be overly concerned with ‘wasting time’ by waiting and scanning. 
 If students are not following your instructions because you are not ‘waiting and scanning’ then 

time is being wasted anyway. 

 If you do not ‘wait and scan’ students are more likely to ignore your instructions. 
 Do not fill the ‘scanning time’ with unhelpful dialogue, an easy habit to form. 
 Consider strategies to attend to students who do not give their attention after a ‘wait and 

scan’. For example, a specific individual or group verbal redirect or prompt. 
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 Why is parallel acknowledgment an effective management skill? 

o It cues other students to match the behaviour that is being acknowledged. 

o It is an alternative to a redirection, so can help you to avoid nagging or becoming too 

prescriptive. 

o It contributes to a positive tone in the classroom. 
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Hints:  

 This is more effective with younger students but can be used judiciously with upper primary 

and secondary students in some cases.  

 Experiment with its use by: 

o paying attention to your tone of voice 

o acknowledging individuals or groups of students who are on-task 

o being aware of peer pressure issues when publicly acknowledging students. 

 With older students your tone should be more matter of fact/neutral rather than a higher 

pitched ‘encouragement’ tone often used effectively with younger children. 
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 Taken from Richmond, C 2002, ‘The Balance Model: Minimalism in behaviour management’, B 
Rogers (ed.) Teacher Leadership and Behaviour Management, Paul Chapman Publishing, 

London. 

 Ddd 
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 We have now finished our review of the Essential Classroom Skills related to the Expectation 

element of The Balance Model. 

 Taken from Richmond, C 2002, ‘The Balance Model: Minimalism in behaviour management’, B 
Rogers (ed.) Teacher Leadership and Behaviour Management, Paul Chapman Publishing, 

London. 

  



 

27 

 
Slide 27 

 

 

 

 

 

 In the next session we will be covering Body Language encouraging and Descriptive 

Encouraging. 
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